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" Outdoor Education and Adventure:
ot Challenges and Rewards for All
*NA
rail by Stuart J. Schleien

Happiness depends on one's
leisure, Aristotle wrote in his
Ethics. "because we occupy
ourselves so that we may have
leisure, just as we make war in
order that we may live at peace."
British novelist G.K. Chesterton
believed that leisure was the
opportunity for personal and
idiosyncratic pursuits, and not for
ordered recreation. Above all,
free time was to remain free of
the encumbrance of convention.
free of the need for busyness." In
a similar vein, yet relating
specifically to outdoor education,
William Woodsworth, a teacher,
scholar, and lover of everything
natural, stated, "Co= forth into
the light of things. Le4 nature be
your teacher." And the noted
naturalist and conservationist,
John Muir, stated the rationale for
outdocc education when he said,
"I live only to entice people to
look at nature's loveliness."

If one should take the poetic
words of these scholars to heart,
it becomes clear that there is
something very important about stmlying the composition of a slum-
flake. observing the behaviors of the inhabitants of a pond, or
learning how to cross-country ski in a wilderness area. These three
activities are but a sampling of outdoor education and adventure
options that are available to children in elementary schools, teens
exploring their neighborhoods, and to adult:. seeking new, rewarding
leisure skills. Planning for creative and enjoyable use of one's dis-
cretionary time is a great challenge for people without disabilities.
Appropriate use of free time is an even greater challenge for people
with developmental disabilities and, consequently, these kinds of

Integration, continued on page 19

From the Editors:

Quality integrated outdoor pro-
gramming is occurring throughout the

country, and it can happen where
you live and work That is the
theme of this issue of IMPACT.
The articles in these pages
describe successful approaches to
outdoor education and high
adventure in which persors with
and without disabit ies share the
rewards of experiencing nature
and of meeting challenges with a
group of supportive peers. This
issue discusses the benefits of
integneed outdoor cArogxams
benefits for all participants from
both empirical and personal per-
spectives. It identifies steps to be
taken by program managers in de-
veloping and maintaining quality
integrated options. And it profiles
programs that are today bringing
new oppartunities for healing,
growth, and excitement to people
with a wide range of abilities. We
hope that this issue will contribute
to a new vision, an inclusive
vision, for outdoor programming
of all types.
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Benefits of Integrated Outdoor Education and Adventure
by Leo McAvoy

No one would dispute the statement that people benefit
from exposure to nature - being ma-of-doors - whether it is a
city park, the seashore, mountains, cw a primitive area. Just
being there, breathing the air, is exhilarating. But, outdoor
education and adventure are more than that. They not only
teach people how to enjoy the natural environment, they also
enlarge lives cognitively and affectively. And, :ntegrated
outdoor education and adventure programs have the potential
for even more benefits on a personal and social level.

Over the past four years, researchers at the University of
Minnesota have conducted six demonstrationireseareh
projects in outdoor education facilitLs and one in an outdoor
adventure prcy -m in an attempt to identify some of the
benefits of these types of integated programs. The outdocw
education fauilities were managed by a county parks system,
a municipality, a private foundation, and a school district. An
integrated outdoor education program was developed in each
location ranging in length and format from 90 minutes once a
week for nine weeks, to two hours a week for six weeks, to a
more intensive 20 hours a week for two weeks. Program
titles included, Winter Ecology and Snowshoeing, Prairie
Life and Restoration, Habitat Chang. r in Spring, Journeys:
How Plants and Animals Travel, and The Food Chain. Par-
ticipants ranged in age from 8-15 years and were recruited
through the outdoor education agency, local schools, and
local youth groups. All program groups consisted of children
with and without disabilkies and the typical program size
was two to four persons with &abilities teamed with eight
peers without disabilities. The disabilities represented
included cerebral palsy, spina bifida, hearing impahments,
Down syndrome, autism, mental retardation, and severe
developmental disabilities. Research methods included be-
havioral observation of social interactions, peer acceptance
surveys, a cognitive pre- and post-test, task saalytic assess-
ments of physical skill acquisition, and staff interviews.

A general finding of time researrh projects was that
integrated outdoor education programs are feasible and are
effective in gaining the interest and enthusiaran of persons
with and without disabilities. Levels of social interaction
between children with and without disabilities increased in
all of the programs studied. The levels of socially appropriate
and inappropriate behavior tended to vary from one activity
zo the other and from one day to the other, but some de-
cleaves in socially inappropriate behavior were documented.
nine was a positivu change in the attitudes of the children
without disabilities toward the children with disabilities,
indicating an increased ul..lerstanding and tolerance of the
capabilities and needs of persons with disabilities. The task
analytic assessment moos indicated that persons with
disabilities (in this case Down syndrome) can successfully

acquire leisure outdoor skills like snowshoeing. The cogni-
tive pre- and post-testing of 279 second and third gradas in
one program indicated that children had significant gains in
knowledge about dw environnamt in both integrated and
segregated groups. There were no significant differences in
knowledge gained Mum nonintegrated groups (containing no
children with disabilities) were compared to integrated
groups, challenging tlw notion that integration drags down
the cognitive achievement level of the nondisabled children.

High adventure integrated wilckmess programs also
provide beneficial experiences for participants. A recent
study conducted by the same University of Minnesota
researchers has documented that integrated high adventure
programs can result in positive attitude and lifestyle changes
for participants. This study consisted of interviews with 40
participants of integrated adventure trips sponsored by
Wilderness Inquiry, a Minneapolis-based integrated outdoor
adventure organization. Adults with and without disabilities
participated in 7-12 day wilderness canoe trips in northern
Minnesota and Ontario, and were interviewed after their
trips. The positive changes reported in this study include
attitudes toward persons of varying abilities, interpersonal
relationships, confidence levels, willingness to take risks,
feelings about self, goal-setting abilities, leisure skills,
tolerance of stress, and, in 36% of the participants with
disabilities, increased ability to live independently.

Although these findings provide documentation for some
of the benefits of integrated Fogramming, recreation special-
ists, outdoor education leaders, and other personnel should
keep in mind that the main reasons persons with disabilities
participate in outdoor education I. 1 adventure programs are
the same as the reasons nondisabled persons participate: they
desire feelings of self-aceomplishment, a connection to the
natural world, friendships, opportunities to improve leisure
outdoor skills and overcome natural obstacles, and a chance
to test their own limits.

Approximately 43 million Anatricans have some form of
disability. Some of those individuals are served by segregated
outdoor programs that exist for special education classes or
groups with mental retardation who are fium residential
homes; some also have access to one-time programs for a
select group with a particular disability. Integrated outdoor
education and advanture programs, on the other hand, offer
ongoing opportunities for everyone to become aware of awl
appreciate the natural and cultural resources that outdoor
education and recreation facilities have to offer all.

Leo McAvoy is a Professor in the School of Kinesiology and
Leisure Studies, University of Minnesota
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Participant Comments from Integrated OutdoorAdventures
by Molly Schlaefer and Greg Stark

Integrated outdoor adventures recently have been Ow
focus of many academic research studies that attempt to
ascertain the benefits of these adventures for participants.
Often however, we fail to get direct feedback from the
participants - what they are thinking and feeling as a result
of their integrated expeneace. ',11w following is a compila-
tion of quotes from five participants in integrated canoe nips
to the Boundary Waters Canoe Area led by Wilderness
Inquiry, a Minneapolis-based integrated outdoor ulventure
program. These trips were opportunities for the five - Teny,
Karen, Brad, Susan, and Jane - to acquire new perspectives
about themselves, relationships with others, and their
approaches to life.

For Teny, whose mobility is impaired from rheumatoid
arthritis, and Karen, a nondisabled participant, the feeling of
acceptance by the group stood out in their memories of the
canoe nip:

"IfeIr so at ease... I could have told anyone anything... It
was the first time I've talked about my disability comforta-
bly. And told everything not leaving out one little part_

"It's so neat. It's OIC to be weird and crazy here, and feel
uninhibited I felt so accepted"

After a particularly hard day on the trail, Teny had been
anxious about bolding the group up because she had to rest
often. She tried to keep her thoughts to henelf and hurry
along the portages.

"Then one evening people talked about their handicaps...
It was hard for me because I don't usually talk about it.
17wy created an atmosphere where I felt really at ease.
Somebody felt like they weren't doing as much work. I
said I felt like I shouldn't be taking so many rests. They
said I was contributing a lot and it didn't mailer the
ainount. The nonhandicapped people said they get tired
too. At first I though; they were just saying that, but they
were so sincere."

Susan who has cerebral palsy, had similar experiences:

"I eally like to let out my feelings. It's important to me. I
guess after a couple of days of not talking I realized I had
things to say and said it. Once I brew people better I felt
more comfortable. I guess because we worked together...
I felt there was no danger in opening up. Also no danger
to nw from the trip itseg. I felt more rekued"

The benefits of the integrated adventure also included
positive changes in attitudes toward others. For instance,
Brad, a nondisabled panicipant, found the trip to be a dim

for reexamination of his attitudes:

"I'd been on trips before with a group ofguys but never
gals and that was very interesting... Also, I learned to rely
on people I hadn't considered capable, people I'd seen as
objects."

Karen's only previous experience with people with disabili-
ties was in a helping role as a volunteer. She too experienced
a different attitude through tbe trip:

"It was an obvious difference in attitudes with WI. There,
the people are participants. They're there to help me as
much as I help tlwm."

Many participants also developed greater self-
confidence as a result of meeting the challenges of the
wilderness adventures, confidence that impacted their daily
lives as they returned home. This benefit was reflected in the
following comments by Susan and Teny:

"The portages helped me see that g I really want to do
something I can. It helped me appreciate trying. Itgave
me a good feeling and still does; when I get something I
want it because I fought or struggled for it."

"I went on an interview a while bad. I took it upon myself
to look in the paper and go down myseg I didn't ask my
vocational couruelor. I tried because I wanted to get
something on my own."

Jane, who has a spina/ cord injuiy, also reprats a "can do"
feeling was an important lasting effect of the trip for her:

"The biggest thing was the challenge we all met. I had this
strong feeling. Well, I made it through this, I wonder what
I'm going to do next. lt was a prophecy almost . . ."

Since the trip, Jane has begun taking driver's training, which
she thought she would never do became. sbe was injured in
an auto accicknt. Her experience on the trip played a big part
in that decision:

"Pm not going to say y it wasn't for WI, I wouldn't be here
today.' Bus I know it had a lot to do with is. It made it
happen fruter. The challenge really gave me strength and
confidence. It made me realize that I can make it through
that, something that a lot of able-bodied people )wn't try;
it made me feel less of a crap."

Edited by Molly Schlaefer, integration Specialist, Wilderness
Inquiry, from a rtudy by Greg Stark, titled Wilderness
inamiazIkhraptairrassaaranmeascrigfice (1991 ),
published with support from the U.S. Department of Educa-
tion's Fund for Improvement of Post-Secondary Education.



Integrated Camping: After Two Solid Weeks of IL.
by John E Rynders and Stuart J. Schleien

Virtually nothing is known about the feasibility of
integrating children with and without disabilities fro an in-
tensified, intevated camping experience. Can children with
severe disabilities and children withoutdisabilities get along
together in a 2-week round-the-clock camping "immer-
sionr What about the effect of integrated programming on
the attitudes of camp staff manbers? Recently, we set out to

Virtually nothing is known about the
feasibility of integrating learners with and

without disabilities for an intensified,
integrated camping experience.

answer these questions through a study at Wilder Forest
(lynders, Schick% & Mustonen, 1990).

Wilder Forest is a 980-acre outdoor education environ-
ment serving a variety of human service agencies from the
Twin Cities and the upper Midwest. Facilities include camp
grounds, handicapped-accessible earth-sheltered lodges, a
dining hall, 70-acre farm, greenhouse, orchard, and a swim-
ming brach.

Thwe campers with disabilities participated in the
study. Molly (real names not used), was a 9-year-old On
diagnosed as having autism. She did not actively seek inter-
actions with adults, except to occasionally sign for assis-
tance. She also tended to ignore peers. Mary, an I 1-year-

old girl, had severe mental retardation and a profound
bilateral hearing loss. She did not actively seek interactions
with peers or adults. John, a 9-year-old boy, had severe
mental retardation. Although nonverbal, he had a modest
sign language repertoire. John tended to seek out adults for
intemtions more than peers.

Campers without disabilities, 3 boys and 5 girls, ranged
in age from 10 to 13 years and attended public or parochial
schools throughout the Thin Cities area. Most of them had
little or no previous direct exposure to individuals with
severe disabilities. All campers, those with disabilities and
tlmse without, were volunteers.

Training revolved around preparing nondisabled
pardcipants to interact cooperatively wio? their peers who
had disabilides. For example, they wen: instructed to begin
an activity by offering their companions simple verbal in-
struction, then, if necessary, to ckmonstrate the skill needed.
If that did not suffice, they were encouraged to help their
companions with gentle hand-over-hand guidance. Through-
out the training, they were asked to offer participatory
assistance but not to force it. Their role as friends, rather
than teachers, was emPhaslzed rePeatedly.

A typical day commenced with small integrated teams
of campers using the wood stove to prepare breakfast
together. Following the morning meal and cleanup, they
participated in an integrated craft activity such as wood-
working, wool combing, or candlemaking. At noon,
campers ate lunch together and then moved, in their small
teams, to ow or more afternoon activities such as integrated
hiking, boating, fishing, and swimming. Late in the
afternoon,gtoups took turns preparing dinner and doing

-vmie

Campers with a wide range debilities success-
fully worked together ea envious acdvides, such
as eandkmaking,

chores at the farm. Evening activities included integrated
games, hayrides, folk dancing, and campfire programs.

Results of the study showed that participants with se-
vere disabilities displayed a substantial increase in the
number of steps performed independently in the activities of
table clearing and swimming preparation. There was also
an overall increase in social interaction attempts directedby
nondisabled campers toward campers with disabilities.

Each evening, nondisabled campers participated in an
informal "debriefing" session without campers with
disabilities being present. At dm beginning of each of these
sessions, every nondisabled camper received a 5-item
questionnaire and was asked to complek it independently
by circling numbers on it that conesponded to his or her
perceptions of the integration experience. Statistically

5



Outcomes 5

significant positive differences occurred in their feelings of
friendship toward tick peers with disabilities and in their
own self-confidence.

Regarding camp staff perceptions, staff members
received questiormaires before and after the program to
solicit their feelings about the integration experience.
Overall, staff displayed more positive attitudes toward the
integration of the residential camp following intervention,
with two of the items showing statistically significant im-
post differences (preference for integration over segregation,
and desire for name integrated programming).

Taken together, findings...indicated that a
relatively long-term integration experience

is not only feasible, but also beneficial.

Taken together, these three findings - increased social
intenction bids and differences in perceptions of friendship
by campers without disabilities, increased skill acquisition
in campers with severe disabilities, and dm positive ratings
of staff members concerning the experience - indicate that a
relatively long-term integration experience is not only
feasible, but also beneficial. However, providing a relatively
intensive integrated program is not free from make) chal-
lenges. For example, participants without disabilities were,
at times, perplexed by the inability of their peers with
disabilities to socialize with them in ways to which they
were accustomed. And, staff members, while valuing the
integrated program and wanting to conduct other programs
in an integrated manner in the future, commented that inte-
Fated programs are more difficult to implement than self-
contained programs. We believe that these staff percepions
and nondisabled youticipant concerns are realistic and valid.
As staff and campers gain more experience with integrated
programming, ft will likely become easier for them to
participate successfully. For the future (as well as in the
present) extremely careful planning will be required to have
integrated relationships prosper on a long-term basis.

Relationships that were fostered at Wilder Forest were
of benefit to children without disabilities as well as to those
with disabilities, indeed, mutuality of benefit should be our
long-term integration goal as a society. A quotation from an
article in Scouting magazine illustrates the mutually
beneficial experiences and lessons that we available in a
good integrated program, such as Scouting Together. This
program brings troops of boys with and without disabilities
together fa a one-weekend camporee (an aggregated
camping experience). As the article's author, wrote:

Many of the special scouts needed 3 minutes and lots of
helping hands to traverse the monkey bridge which able-
bodied boys crass in 10 or 15 seconds . . . Rut there was
never a shortage of willing hands to help, and there was

no deanh of cheers and cries of "nice job!" from their
buddies and instructora

It is hard to say whether the special scouts or their
buddies had more fim or learned more. For the nimhan-
dicapped scouLs, especially those who had never before
had close comma with disabled people, it was an imense
erperience . . . "What mon of our boys seem to get out of
it is a much greater understanding of handicapped people
in general" said fan] Assistant Scoutmaster (p. 31 ).

Willing hands, fun, learning. understanding. All of these
valuable outcomes are available to people of all ability
levels in a well-run integrated camping program.

John E. Rynders is a Prvfessor in the Department of Educa-
tional Psychology, University of Minnesota. Stuart J.
Schleien is an Associate Prvfessor in the School of Kinesiol-
ogy and Leisure Studies with an Adjunct Appointment in
Special Education Programs, University of Minnesota.
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6 Overcoming Barriers

Camp Integration: Overcoming Barriers
by Gary M. Robb

The integration of persons with disabilities into organ-
ized residential camping programs has been an area that has
received a peat deal of lip service in recent years. Unfortu-
naftly, the amount of talk regarding this issue has far
outdistanced the availability of integrated camping programs.
While there have been "levels" of integration evident in some
camps across the country, there are still few camps tcxlay that

offer truly integrated programs.

Defining the Problem

There are several unresolved issues retarding the growth
of integrated organized camping programs, including:

A ccmtinuation of overprotective attitudes by parents,
teachers, and advocates that translates into a lack of effort
or pressure to get camps to integrate their programs.

Sponsoring agencies (or camps serving people with dis-
abilities) that are reluctant to let go" of their specialized
camps since in many cases that is their reason fix being,
and funding is received specifically to provide services for
persons with disabilities.

Operators of specialized camps who rationalize the con-
tinuation of segregated programs on the basis of disability-
specific educational and rehabilitative programming. They
also argue that the segregated camp setting offers a respite
from competing in the wield with those of greater abilities.

Architectural barriers present at most camps that eliminate
full integration and participation in programs by persons
with mobility impairments. Many residential camps in this
country were constructed between the 1930s and the 1950s,
often on propeity topographically unsuitable for accessible
design and construction of facilities and recreation areas.

Probably the maim factor in the lack of intepated camps
in this country, however, is the perpetuation of negative and/
or stereotypical attitudes towani persons with disabilities by
the general public. including camp operatms. Whether we
like it or not, it is a fact that most of our society still views
persons with disabilities as helpless, pitiful creatures that
require specialized programs, staff, and facilities. The attitude
petsists that "it's okay for them to go to camp, as long as it is
not mine!"

Recent Trends in Camp Integration

Over the past 10 to 15 yews time have been attempts to
instigate persons with disabilities into camping programs.
These tamp have mostly been characterized by:

"Integrating" campers with differing levels of disability,

suck as those with physical, learning, and cognitive
disabilities.

Accepting persons with disabilities into a "special camp
session" alonpide campers without disabilities. While
these programs may be going on in the same location and
at the same time, actual contact between the "special
camp" and the "regular" camp are often minimal.

Cmating buddy cor sibling programs in which the camper
with a disability is paired with a nondisabled person.

Family camping programs where persons with disabilities
are present.

Integrating persons wish borderline (in many cases almost
unnoticeable) disabilities into existing camp progiams,
such as persons with learning problems or mild mobility
impairments.

There is a paucity of literature that would indicate that
full integration of persons with disabilities is taking place to
any significant degree.

The Laws: A Hope for the Future

There is still hope that we will see more and more fully
integrated camping programs in the future. While it is slow,
most of the problems cited above are changing. These
changes have been and will contimm to be stimulated by
laws that have been enacaxl to provide opportunities for full
participation in society by p=sons with disabilities. The
most siguificam legislative mandates that are Foviding the
backdrop for change include the Architectural Barriers Act
of 1968; The Education for All Handicapped Children Act
of 1975, amended in 1990; the Individuals with Disabilities
Act; the Rehabilitation Act of 1973 and subsequent amend-
ments; and most recently, the Americans with Disabilities
Act of 1990. This new law, the ADA *IT it is called will no
doubt have the most significant nification o thz integra-
tion of persons with disabilities into the maimaream of
Aim:liras society, including mganized camping pmgrams.
Title DI of the ADA is concerned with making public
accommodations and commercial facilities accessible to and
usable by persons with disabilities, and is targeted at both
the public and private sector. This law not only provides the
framework for encouniging all public and private camps to
include campets with disabilities, but has alteady given a
tremendow psychological lift to the disabled conmiunity
and to advocacy groups that focus on the rights of I -nous
with disabilities. While the intent of the law is to encourage
voluntary compliance, there are statutoiy penalties for
noncImpliance, including punitive damage relief.
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Condusbm

Integrated organized camping programs in the USA
have a long way to go. For people with all levels of ability
to fully participate in the program of their choice, major
structural, philosophical, and gains:final changes remain to
bc mark. One can only hope that as we as a society mature
in our approach to human rights and equal opputunity,

more and MOW camping programs will follow suit in
providing figly integrative and participatory camping
opportunities for persons with disabilities.

Gary M. Robb is the Director of &afford Woods Outdoor
Education Center in Martinsville, Indiana, and Associate
Professor in the Department of Recreation and Park Ad-
minis:nation, Indiana University, Bloomington.

Overcoming Other Barriers ...

President's Committee on Employment
of lkople with Disabilities

9 December 1991

To Whom It May Concern:

We have made great strides in recognizing the value and potential ofpeople with
disabilities. The passage of the Americans with Disabilities Act in 1990 is in
keeping with our tradition of equal opportunity for all, regardless of race, creed,
or physical or mental disability.

The President's Committee on Employment of People with Disabilities recognizes
the value of integrated outdoor adventures for all Americans.

For many people with disabilities, a significant hutdle to employment is simply
having the confidence of knowing that they can apply themselves and make a
difference. Persons with disabilities who participate in challenging outdoor
adventures develop new confidence in overacting the everyday challenges of
transportation, access, and employment.

As a long time advocate of rust rate tecreational programs for people with
disabilitks, I encamp you to support the concept of integrated outdoor
adventure in your programs and activities.

Sincere1y,

11/

Justin Dart
Chairman

1351 F Sum, NM. Wadi:giro, DC 2001*-1107 2024784200 (Voice) 2172-37641205 (MD) 20247641219 (Fii.)
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10 Planning for Integration

Screening Participants for Outdoor Programs
by Greg Lais

Are all outdoce adventure programs appropriate for all
Participants? Well, yes and no. It may be inappmpriate for
an out-of-shape beginning MOUntaill climber to attempt
Mount Everest. But there are other advenk ,e activities that
the aspiring climber can handle. A major challenge for
integrated outdoor adventure program mangers is to match up
the person with the advennue. Screening is a process of
matching people's needs with the service capicity of the
provider, the demands of the environment, and the :weds of
other participants in ceder to provide high-quality, socially
integrated activities. It "Nunes considerable understanding of
all the elements that go into a successfully integrated activity.
However, some simple rules of thumb can be applied:

Screening Priorities

There are three priorities in screening:

Safety: Safety of participants has to be the number one
priority. Proper screeaing is essential to insure that each
participant's needs can safely be met.

Program quality: A group that does not contain a good
balance or match of participants can significantly diminish
program quality. Ideally, in a balanced group participants
with and without disabilities usually socialize, develop
friendships, and enjoy each other's company. If the group
is unbalanced, such as a group with an overwhelming con-
centration of persons with the same disability. quality inter-
actions may be hindered. For example, an adventure in-
volving seven people who use wheelchairs and two that are
nondisabled may lead to a group samospheic of "us mid
them." It would be better to have two persons who use
wheelchairs, two with sensory impairments, one who
ainbulates with a cane, and four or five nondisabled people.

Social integration: Social integration is best achieved
when a mix of persons with diverse abilities are included
on the same adventure. A diverse mix of participants has
the advantage of increased likelihood for symbiotic
relationships. For example, a person who uses a wheelchair
might team up with a participant who is blind to cross a
rugged trail. The person who is blind can provide an extra
push to help the chair over rough spots, while the person in
the chair can verbally guide his/her partner. A diverse mix
also allows greater opportunity for participants to compare
life experiences and issues,

Screening Factors

Careful screening can minimize the problem of inappro
primly placing people in programs that do not meet their

;zeds. In screening potential participants, four factors must
be taken into account:

Environment: The setting for adventure is ow of the
factors that determines the participation success of persons
with varying needs. Fir instance, wilderness adventures
typically take place in areas without roads, pavement, and
other conveniences associated with accessibility. Use of
activities such as cameing, kayaking, rafting, dogsledding
and pulk sledding can make these remote areas relatively
accessible to persons with mobility impairments.

Activities: Different kinds of skills are required in differ-
ent outdocv activities. A distinction must be made between
skills iequired to participate safely and those required to
master the activity. Mastery is not needed to participate
safely if the chosen environment does not demand it For
example, kayak touring on a small lake requires less skill
than kayak touring on the ocean or white water kayaking.

Participants: The attitudes, abilities, and interests of
participants are key determinants of successfully integrated
programs. Participant characteristics should be considered
on both an iadividual and a collective group basis. Not
only is it important that each person's needs are met, but
also that they fit into the group without conflict or undue
burden to other group participants. For example. the trip
with seven wheelchair users and two nondisabled partici-
pants may place an undue physical burden on the nondis-
abled partivipants. In some groups participants with
problem behaviors may create conflict or discomfort,
especially during extended activities such as camping.

Agnicy Won: An agency's ability to conduct integrated
programming depends on its mission, staff, marketing ca-
pacity, and possession of required equipment Perhaps the
greatest factor is the capacity of staff members to imple-
ment integrated programs. This requires training in the
technical ramifications of a disability as well as the social
dYnalnics of pulling a diverse group together.

In beginning to provide integrated outdoor activities,
agencies are advised to sten slowly. Easy trips on familiar
terrain, participants with a high level of self-knowledge and
skill, and assistance from professional medical and disability
services will all make the initial efforts more successful.

Greg Lai: is Executive Director of Wilderness Inquiry, a
Minneapolis-based integrated outdoor adventure program.
For further information on screening participants contact
Wilderness Inquiry, 1313 Fifth Si. SE, Dar 84. Minneapolis.
MN 55414 (612) 379-3858 (Voice/IDD).
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How to Integrate Successfully: Promoting Positive Interactions
by John E. Rynders and Stuart J. Schleien

In the early days of integrated recreation and outdoor
education, it was commonly believed that simply putting par-
ticipants with and without disabilities together in the same
activity or setting would cause them to interact positively.
And, sometimes, merely putting them together did have that
fortunate effect. However, physical proximity did not usually.
in and of itself, produce positive interactions. It became clear
that in order for an integrated program to cow an atmos-
phere that welconwd the participation of persons with
disabilities, the seeds of positive attitudes in participants
without disabilities had te be sown and then cultivated in a
carefully structured manner.

Over the past 10 years dozens of integrated recreation
and outdoor education programs have sought to promote
positive interactions between participants with and without
disabilities, while at the same time enhancing the outdoor
skills, social skills, and self-concepts of all. The following
guidelines are a synthesis of the techniques and approaches
that have been found to be effective for use with community
recreation, social, and outdoor education groups.

Guideline 1: Structure Activities and Surround-
ings to Promote Cooperative Interaction

Without structuring an integrated situation for coopera-
tive inter.ctions, nondisabled individuals often view their
peers with disabilities in negative ways, feel discomfort and
uncertainty in interacting with them, and sometimes even
display rejection toward them. Unlest the setting is structtued
for cooperative learning experiences, competition might
emerge and actually encourage participants to reject peers
who are different in some way. What does it mean specifi-
cally to structure an activity for cooperative interactions?

One of three models of activity stnicture is usually
applied when there is a group of people to instruct Competi-
tive, Individualistic, or Cooperative. Each is legitimate and
has strengths in particular situations. Furthermore, sometimes
they can be combined in an activity. We shall define each of
them and look briefly at some applications.

Competitive: Competition in its traditional application
leads to one person in a group winning, with all other group
members losing. If it is used in a group where one or more of
the members have disabilities that make successful task
participation difficult it will be likely that the participants
with disabilities will "coax in last." pin example of competi-
tive structuring from the world of camping would be five
chikirsn, some of whom have movement disabilities, lining
up at the edge of a lake for a canoe race. Each has a canoe
and a paddle to use. The camp director tells them that the
person who reaches the other side of the lake first will win a

canoe paddle. Obviously, the children with poor coordination
and low muscle tone don't have much chance of winning.

Individualistic: In an individualistically structured
situation, each member of a group works to improve his or her
own past perfiumance. Potentially, every member of the
group. including members with disabilities, can win a prize
for immoverramt if the targets for improved performance are
not set too high or are not inappropriately matched with a
disability condition. Usir.g the canoe example again, suppose
that the adult leader lines the group up on the shore of the lake
and tells them that last week when they paddled across the
lake each person's crossing time was recorded. Then, the adult
says that each person can win a canoe paddle by improving
his or her time, even if the improvement is very small. Now
everyone can be a winner. Ms structure is often used in
amateur athletics where a child is encouraged to beat his or
her last time or achieve a personal record.

Cooperative: Coeperatively structured activities are
very helpful in many types of integrated prograrmning, par-
ticularly if peer friendship is the goal. By its very nature, a co-
operative learning structure (if handled properly) creates an
interdependence because the group's anaimnent of an objec-
tive with everyone contribtaing is the quality that determines
winning. Using the canoe illustration, the adult leader !night
have the five children climb MI6 a voyageur canrA Loge
canoe), give each person a paddle, and tell them that they are
each to prone as well as they can a id that they will all win a
prize if they work together to keep ire canee inside some
floating markers (placed in such a way that perfection in
paddling isn't required). The adult leader will need to paddle
alongside to determine that everyone is paddling, and that
they are mwouraging and assisting one another.

In conclusion, to promote positive social interactions
between participants with and without disabilities, the
cooperative stnicture will work better than the other two. ln
this structure each person wants to encourage every other
person to achieve a group goal that is realistically attainable,
resulting in cheering, pats on the back, hugs, and so on.

Guideline 2: Determine Purpose of Activity

Most activities will probably promote both skill develop-
ment and socializatica There will also be times when one
objective is given priority over the other. For instance, a 4-H
club leader may cksignate certain periods of the year primar-
ily for project completion, such as the nwnths preceding the
spring fashion show or county fair. Socializing will be
minimal during these times and may even be regarded as a

Success, cominued on page 18
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"If I Can Do This . ": The Ski for Light Experience
by Tip Ray

Winter can be the "season of discontent" for many
Americans. "Snowbirds" avoid it by migrating to Florida
and Arizona. Others simply try to tolerate it as they wait
anxiously for the fffst mbin's anivaL Persons with disabili-
ties may especially have legitimate reasons to regard winter
unfavmably because of the added mobility challenges. How-
ever, for those with an adven-
turous spirit, the season can
present wonderfid and
healthful leisure opportunities.
Even with all of its chills and
challenges, it can be an
exciting time to be alive.

Leave it to the Scandina-
vians to come up with a balm
to sooth the effects of winter.
Their cure for the winter dol-
drums is cross-country skiing.
Cross-country (X-C) skiing
can be a truly equal opportu-
nity experience because it's an
activity that one can panici-
pate in and benefit from
regardless of skill level or previous experience. With just a
light carpet of snow, yards, golf courses, neighborhood
parks, nature trails, and city streets become places to ski.

Ftw people with disabilities. X-C skiing can be an
accessible and exhilarating experience. 'This fact was
realized nearly 30 years ago by a Norwegian man, Erling
Stordahl, described by some as a "blind visionary" who con-
ceptualized and organized the first X-C ski program for
persons with visual ;mpainnents. It paired skiers with visual
impairments and sighted guides who ski in parallel tracks. In
1975, this idea emigrated to the United States and became
known as Ski For Light.

Ski For Light, Inc.. a non-profit membership association,
organizes and runs X-C ski events for persons with and
without disabilities throughout the nonhern United States.
Each year, in a picturesque sete.ng that boasts plentifu: snow,
Ski Few Light sponsors a week-long event that brings
together 200 or more persons with and without visual or
mobility impainnentt.. Run by volunteers, the week enables
all participants to experience friendship, cultural awareness,
and healthful lifestyles while learning and honing X-C skiing
skills. A community of people connected through a common
love of skiing sham an atmosphere of mutual respect, joy of
life, and contribution based on the =cep of inclusion.

Sighted skiers serve as guides, assistants, and instructors
for skiers who have disabilities. Guides accompany skiers
with disabilities on the trail and, thmugh their conversations,

paint "word pictures" that enable skiers to enjoy the winter
landscape, as well as keeping them gliding safely down the
trails. Guides also assist and provide trail support to persons
with mobility impairments who use adapted pulks (sleds) and
"sit-skis" to get around. As significant is the contribution of
veteran skiers with disabilities wlm provide support and

training to sighted guides on
the best an:Roaches for
assisting their skiing partners.
Together, they leant that the
success of the week-long
event depends on developing
a partnership based mi trust,
respect, and appmciation of
one another's capacities.

Ski For Light week also
assists participants to recog-
nize and gain skills that can
influence other aspects of
their lives. For example, at
the end of the day, partici-
pants have an option to attend
wellness sessions that are

taught not by Ski For Light staff, but rather by the partici-
pints themselved. Them is a rich human resource base
within the Ski For Light community that is tapped. Partici-
pants share their personal interests, talents, and professional
know-how with interested people who may become moti-
vated to explore new opportunities once they return home.
Ski For Light recognizes that the event is more than a skiing
experience. In fact, many past participants, upon their return
home, have become more active in the community. The Ski
For Light experience is very empowering!

Ski for Light also sponsors many regional programs
throughout the U.S., offering weekend events as well as
year-round opportunities for individuals with and without
disabilities. Tandem running, biking, and canoeing are just a
few of the activities.

Winter may continue to present you with more masons
for grousing then at any other time of the year. But, if you
have an inclination to "make peace" with the season, contact
Ski For Light. It's a truly energizing inclusive experience.

For further information contact Ski For Light, Inc., 1455 W.
Lake Street, Minneapolis, MN 55408 (612) 827-3232. Tip
Ray has been a volunteer ha:rue:or/guide at Ski For Light
events since 1977. He has also served as guide traineW
coordinator for Ski For Light and has been on the board of
directors.

Ski for Light partners navigate the mountains of Colorado.
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A Place for Healing: Vinland National Center
by Susan Rivard

Perched on a hill overlooking Lake Independence in
Loretto, Minnesota (half an hour west of Minneapolis),
Vinland National Center's physical beauty provides a healing
environment, one in which people can gd their lives back on
track. Vinland uses its rolling hills, wooded area, and
lakefront - as well as Minnesota's wealth of parks and com-
munity facilities - as the peifect settings to incotporate
outdoor education into all
of its programs: Employ-
ment, Chemical Health,
aixi Community Integra-
tion.

Vinland's Employ-
ment Program is about
people with disabilities
getting and keeping jobs.
It operates with the
recognition that there are
many reasons why people
have difficulty finding and
keeping jobs and believes
that each person has
unique needs that must be
met before employment
can be achieved. To be
"ready for training or job
placement" ir the stated
goal of the intensive
Employment Program.
To reach this goal,
participants complete vo-
cational assessments and evaluations, set reality-based goals,
and are helped with career planning and job seeking/keeping
skills. Along with vocational services, participants receive a
whole-person approach to rehabilitation. This includes self-
esteem, wellness, fitness, pain and stress management, and
therapeutic recreation. In addition, participants learn about
environmental issues such as acid rain, energy-related
problems, the greenhouse effect, and wetlands conservation.
Field trips to nature reserves, local lakes, and the University
of Minnesota Arboretum help part ants gain an apprecia-
tion for the environment and au understanding of how
environmental issues impact their daily life.

Vinland's Clwmical Health Program offers specialized
services for adults with a dual diagnosis of chemical depend-
ency and cognitive and functicmal disabilities dim to brain
injury and related conditions. Thrtnighout both their stay at
Vinland awl their involvement with the community-based
outpatient program, chemical health participants are involved
in outdoor education and environmental appreciation

activities as part of therapeutic recreation. Camping trips
are held at Minnesota State Parks where participants learn
outdoor survival skills and environmental education from
Vinland staff, park naturalists, and park interim:five centers.

Vinland's Community Integration Programs help
people with disabilities learn lifelong leisure and social
skills that facilitate their fuller participation in community

Ilk. Pmgrams take
place both on-site at
Vinland's lakefront
facility and off-site in
community settings.
Each program is custom-
ized to meet the needs of. ,
the specific individual
and group parficipating.
Activities in these
programs include canoe-
ing, fishing, nature
hikes, orienteering and
outdoor survival/
camping skills.

One example of a
community integration
prop= is the r llabo-
retive project between
Vinland and tlw Red
School Hcnise, a magnet
school for American
Indian youth. The two
agencies are cooperating

to teach self-esteem, wellness, healthy lifestyle choice,
chemical health, and environmental awareness. Recycling
is the current environmental issue being emphasized.
Children in the school collect cans and bottles, clean them at
school, and take a field trip to the recycling center where
they receive money for their recyclables. This money is
then used to hold a "recycling party." Throughcsit the
process students learn how recycling saves energy and
natung resources and reduces solid waste in landfills.

As greater emphasis it placed on environmental
education by our government and society at large, Vinland
will continue to strengthen its focus on outdoor and environ-
mental education a focus that stresses stewardship of
natural resources as well as inclusionary programming.

Susan Rivard is Director of Rehabilitation Services for
Vinland National Center. For further itformation contact
the center at lake Independence, P.O. Box 308, Loretto,
MN 55357 (612)479-3555 (voice and TTY).

Partkipants in Vhdand's Community lategradva Programs take a
break from other activities at a developmental achievement aster to
ezerdse and socialize at a conunanity ice arena.
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Making Friends with Peers and the Earth
by Linda Heyne and Mkky Pearson

"1 wish my son, John, had just one good friend who would
come to our house and play with him once or twke a week"

"It's hard for us to watch our 4-year-old nondisabled child
play and relate better with peers than our 9-year-old,
who is autistic."

"My son, San needs to learn when to stop talking and when
to start listening to the other children. #* he could learn this,

1 think the children in his class would like him better."

"My daughter, Tracy, has too many adults in her life. She
needs to make friends with other kids her own age."

These are sentiments expressed by parents at Dowling
Urban Environmental Learning Center as they share their
dreams (and conctnns) about friendships for their children
with disabilities. The answer to their children's social needs
may be fraind through the recently implemented Dowling
Friendship Program.

The Dowling Friendship Program is a 3-year pilot
pro*t in which parents of children with and without dis-
abilities, school personnel, and recreation providers learn
how to support friendships between children with and
without disabilities at school. They also learn to maintain and
transfer those relationships to homes and neighborhoods.

Dowling Urban Environmental Learning Center, a public
elementary school in Minneapolis, is a "magnet" school for
urban environmental education. Dowling's unusual curricu-
hnn heightens awareness about issues such as recycling, ap-
preciating the environment, taking personal responsibility for
protecting the earth, and cleaning up the Mississippi River.
As you walk through the doors of Dowling School, a banner
greets you with a message of self-responsibility, "I am the
solution!" In the words of Dowling Principal, Dr. Jeffrey
Raison, 'Those of us who have become a part of the Dowling
experience have learned to appreciate our environment and
most of all OUT most valued natural resource the children."

In addition to emphasizing envinnunental awareness,
Dowling is a front runner in providing an inclusive educa-
tional environment for children with disabilities. Children
who have physical andlor intellectual limitations are actively
included and educated in classrooms with link nondisabled
peers. "We expect that all child= can succeed," says Dr.
Raison. "Our children will approach problems in a very
different kind of way because of how they wine educated.
They will have lived with people of different ability levels."

Through the Dowling Friendship Program, children with
disabilities take part in envininnanital education and recrea-
tion activides with nondisabled peers at Dowling, neighbor-
hood tecreation centers, and families' homes. Childten
participate together in programs such as Girl Scouts, 4-H,

overnight camping, and "Exploring Nature" classes.
Through their experiences, children increase their environ-
mental awareness while learning about individual diffeiences
and commonalities, the "give and take" of social relation-
ships, and how to be a friend. To help build friendships,
families with and witluxa a child with a disability are
involved in friendship focus groups. In these groups, family
members and school and recreation personnel get to know
each other, discuss obstacles to friendship development, and
brainsicani ways to continue the children's friendships
through family and neighborhood ties.

What has been learned about friendships between
children with and without disabilities through the Dowling
Friendship Program? First, children with and without
disabilities can enjoy reciprocal, mutually rewarding rela-
tionship& Several nondisabled dildren in the program have
identified their partner with a disability as their "best friend."

econd, nondisabled children often need specific instructions
about how to be a friend to a partner with a disability during
activities. Once questions are answered and instruction is
provided, nondisabled peers can usually provide assistance
with a natural ease and self-assurance. Third, children with
disabilities often need individual coaching to develop social
interaction skills. Instniction may be needed in how to greet
nondisabled peers, initiate and sustain conversations, Or
extend an invitation to engage in a recieational activity.
Fourth, if friendships are to be maintained, parents need to
take an active role in promoting them. Parents are the
primary source of the child's nunurance and goal setting.
Some things parents have begun doing to promote friend-
&hips include getting to know parents of nondisabled children
who have been fiiendly to their child; investigating recrea-
tional offerings at neighborhood community, recreation, and
natute centers; and encouraging their children to invite class-
mates to participate in neighborhood programs together or
visit in each others' honats.

Through collaboradon Pmong Dowling staff, families,
and recreational personnel, frierniships between children with
and witlxiut disalilities are being fosteied through learning
to care for and value the environment and one another. We
expect that, through these experiences, children will become
the creators of a better world, one in which all life is re-
spected, accepted, and nourished.

Linda Heyne is Coordinator of the Dowling Frgendship
Program and a doctoral candidate in the School of Kinesiol-
ogy and leisure Studies, University of Minnesota. Micky
Pearson is integration Specialist at Dowling. For further
Wormation contact Linda Heyne, 101 Norris Hall, Univer-
sity of Minnesota, 172 Pillsbury Dr. sE, Minneapolis. MN
55455 (612) 625-7583.
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Accessing our National Parks
by W. Kay Ellis

Alumna 300 minion people visit OW national park sites
annually. An increasingly higher number of those visitors
are people with disabilities. This is dim in part to the in-
creased mobility and independence of persons with disabili-
ties in our society. However, another factor is the improved
accessibility of our nation's parks and recreation areas.

Many years ago, the trend in the park and recreation
field was to develop "special" programs such as "braille
trails" ar separate "programs for the handicapped,"
Throughout the 1970s we saw a
proliferation of these programs
that Wefe developed with good,
yet misguided, intentions. We
had the mistaken belief that
people with disabilities needed
and/or preferrel separate, special programming, and that
somehow thv presence of a disability meant the park experi-
ence, apecially outdoor experiences, should be different
We have come to realize that these kinds of programs are not
wanted, nor needed, by people with disabilities. Separate
programming creates an atmosphere of segregation rnd
limited choices, excluding people from typical park experi-
ences. It is also a very inefficient use of resources.

Providing access is not always an easy task due to the
nature of the parks and programs involved. We have natural
and historic resources that have been set aside by the
government for preservation and protection so that future
generations can also enjoy them. However, we also have
accessibility mandates, such as the Architectural Bathers Act
of 1968 and Section 504 of the Rehabilitation Act of 1973.
Although the new Americans with Disabilities Act does not
directly affect our federal programs, indirectly we will be
affected by the increased awareness of aceessibility issues
created by passage of the Act.

In 1979, the National Park Service (NPS) established the
Brarwh of Special Programs and Populations with a full-time
profesewal staff dedicated to the issue of access to and with
NPS facilities and programs. The primary goal of the Branch
is to provide the highest level of access that is feasible
throughout the National Park System. Among the many
activities of the Branch are assessment of the current level of
access in the System, idartification and removal of barriers
to accessibility, and provision of direct technical assistance
to park sites. We am also involved in the development of
policies and guidelines regarding appropriate methods and
techniques for improving access. Recently, NPS played a
major role in the development of national rumessibility
guidelines for outdoor recreation areas, such as camp-
grounds. picnic WM, and trails. These guidelines am in the
final stages of development and will be adopted as national

standards in the near future. We are also looking at innova-
tive ways to provide access to unique areas such as the
wilderness and historic sites. In cooperation with Indiana
University, NPS has ckveoped nationwide training focusing
on program and architectural accessibility for local. state, and
national park and recreraion are is. Though Project Access,
we conduct week-long training .:ourses targeted for pae:
rangers, interpretive specialists, park and recreation msiMe-
nance personnel, architects, engineers, administrators, and

access coordinators.
NPS has made significant

Fogress in access over the years,
and we are proud of our achieve-
ments. However, we realize we
still have a long way to go to

reach the level of accessibility we desire. We are constantly
trying innovative methods of access and staying abreast of
new technology. Audio Description, a technique of provid-
ing verbal description of audio/visual presentations and
museum exhibits to persons with visual impairmenti, is an
example of an innovative idea which is now in use at three
national parks. Other examples of program access include
captioning of audio/visual programs (including using new
technology in captioning), attention to exhibit label copy to
insure legible reading size and contrasting colors, audio am-
plification devices, and tactile experiences through modeling,
'naming, and exhibits. Examples of physical access efforts
that will be found in the national parks include accessible
parking and ramped building entrances. Bather-free
restrooms, exhibit and audio/visual areas, picnic and camping
areas, and trails are umkr development.

The National Park Service is committed to the concept
of integration of visitors with disabilities into existing and
ongoing opportunities in our parks, as opposed to the
provision of separate, special programming. We encourage
people with disabilities to visit our parks, participate in thz
opportunities there, and :tare their experiences with us. If
something is ma accessible, we would appreciate hearing
about it so corrective action can be taken. We would also
amreciate hearing about positive experiences. Our grad is to
provide the highest level of access that is feasible so that
everyone regardless of ability can share in the
experiences of our nation's natural and cultural wonders.

W. Kay Ellis is Accessibility Specialist with the National
Park Service, Special Prognons and Populations Branch.
For firrther information contact the National Par* Service,
Special Programs and Populations Branch, P.O. Box 37127,
Washington D.C. 20013-7127 (202) 343-3677 or (202)
343-3679 (TDD).
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Administrative Issues in Integrated Outdoor Programs
by Leo AfeAvoy

When a local outdoor education and camping ftwility
offered a program to increase children's understanding of the
role of domestic animals in our culture, a question arose
about admitting 13-year-old Karen. She lives in a grtmp
home for children and young adults with developmental dis-
abilities. Karen uses a wheelchair and requites total assis-
tance for all daily activities. Although nonvabal, she is still
able to exFess herself through smiles, laughter, eye contact,
and crying. She loves being outdoors and with animals.

The prospect of admitting Karen into the outdoor
program raised some genuine administrative questions for
the staff. What kind of transportation would she need?
Would an extra staff member or assistant have to be assigned
to her? Would specialized equiptirm be needed to move her
around the activity site? Could she have access to the
animals? And would there be additional liability for the
facility? After several discussions, the questions were
resolved and Karen was enrolled in the program.

Although the extent of her participation was limited, the
other members of the group were quick to Fovide needed
help. In the sheep barn, for example, she was moved out of
her wheelchair to sit on the floor with her ay.', ibled peers.
They used hand-over-hand assistance to help her ..xome
familiar with the feel of newborn lambs. They figured out a
participuory role for her in ... riling wool and making art
creatures out of the wool felt. Karen's broad strae at the end
when she sat petting a very young lamb was ay unmistakable
indication that she had benefited from the pros sm.

Outdoor education sod adventure programs and facili-
ties, like most social and educational services, are embedded
in administrative structures. The programs are usually
offered by nonprofit or governmental agencies (e.g., schools,
park departments, social services, or other service organiza-
tions) and they are regulated by administrative requirements
and the exigencies of funding. Many agencies and organiza-
tions adhere to rigid planning and management processes
that make changing or offering new opportunities difficult,
When confronted with requests to integrate individuals with
disabilities into their programs and facilities, some outdoor
education and adventure agencies and organizations insist
that they support intespation as a concept but believe it is
impossible to implement the concept. Such administrative
obstacles as facility inaccessibility, lack of trained staff, and
other logistical problems are frequently cited. Whether these
administrative obstacles actually exist is not the key point
here; indeld, they may well be obstacles to successful
integration. Yet they are not insurmountable obstacles and
like other obstacles, can be overcome. There are effective
strategies that can be employed successfully by staff mem-
bers of outdoor education alai high adventure facilities and

programs that want to overcome administrative obstacles and
to make integrated outdoor programs a reality.

The process of administering an integtated outdoor
program begins with evaluating the existing ndssion
statement and prognan goals and ascertaining who is
served by the agency. For example, one may find that the
basic Otilosority of service is to exclude persons who
challenge the service delivery system (e.g., individuals with
disabilities). The agency's r vsion statennst and program
goals may have to be rewritten to eliminate whatever
discriminatory practices exist. Once the goals and objectives
am established then an agency would move to assess staff
Wilda and avallabifity, to develop strategies to obtain
needed staff, develop ttaining in integration tedmiques, and
create staff attitudes that are conducive to integrated pro-
grams. The agency would have to take steps to evaluate the
financial feanilky and to include integrated programs in a
regular budget, or to begin fund wising efforts to support
these program efforts.

As an agency begins to serve individuals with disabili-
ties, it must take steps to examine the accessibility of the
program and facility to persons with disabilities. If one
has grown accustomed to wrathig Fimarily with nondis-
abled people, architectural and programmatic accessibility
may appear to be insurmountable barriers to integrated pro-
gramming. Transporting participants with physical disabili-
ties up steep trails or up a staircase into a nature center are
actual poblems and they must be examined in the planning
stages of a program. Of muse, addressing perceived
attitudinal obstacles (e.g., negative attitudes toward persons
with disabilities) could pose a greater problem, but steps can
be taken to ovrtvooe these as well.

Architectvral accessibility, staff time and training,
logistics, anJ remitting procedures are, of course, genuine
problems that first be considered. But, instead of accepting
them as obstacles, they can be viewed as challenges; indeed
many outdoor educators and prognunmess see them that way.
They regard dam as stimuli to the offering of a greater range
of services to a broader spectrum of clients. The benefits of
participation in outdoce education and adventure prugrams
are the same for persons with and without disabilities. In
themselves, administrative challenges need not prevent
integrated programs fa= working successfully. They are
simply more of the same types of challenges that innovative,
service-oriented outdoor professionals solve every day.

Leo ifrAvoy is a Professor in the School of Kinesiology and
Leisure Studies, University of Minnesota.
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Resources: Organizations

The following is a partial listing of organizations offering advocacy, information, or programming related to integrated
outdraw educatim and adventure. Inclusion of an organization on the list is not necessarily an endorsement of all of its
activities and philosophies.

Advocacy/Information

American Foundation for the Blind
15 West 16th Street, New York, NY
10011

Association for Retarded Citizens of
the United States, 2501 Avenue J.
Arlington, TX 76006

Associable for Children and Adults
with Learning Disabilities, 4156
Library Road, Pittsburgh, PA 15234

Association of Experiential
Education, CIL Box 249, Boulder,
CO 80309

Council for Exceptional Children
1920 Association Drive, Reston, VA
22091

Epilepsy Foundation of America
4351 Garden City Drive, Suite 406
Landover, MD 20785

Information Center for Individuals
with Disabilities, 20 Providence
Street, Room 329, Boston, MA
02116

Institute on Community Integration,
University of Minnesota, 109 Pan=
Hall, 150 Pillsbury Drive SE
Minneapolis, MN 55455

P Msrular Dystrophy Association,
Inc., 810 7th Avenue, New York, NY
11357

Nrtional Association for Mental
Health, 10 Columbus Circle, New
Yak, NY 10019

National Associalion I Develop-
mental Disabilities Council, 1234
Mataaehosetts Avenue N.W., Suite
103, Washington, DC 20005

2 National Association of
Interpretation, P.O. Box 1892, Fort
Coilins, CO 80522

National Association of the Deaf
814 Thayer Avenue, Silver Springs,
MD 20910

Nati/mai Down Syndrome Congress
1800 Dempster Street, Pa& Ridge, IL
60068-1146

National Easter Sesd Society
2023 W. Ogden Avenue, Chicago, IL
60612

National Federation of the Blind
1800 Johnson Street, Baltimore, MD
21230

National Handicapped Sports
4405 East-West Highway #603
Bethesda, MD 20814

National Head Injury Foundation
280 Singletary Lane, Framingham,
MA 01701

National Information Center on
Deafness, Gallaudet College. Kendall
Green, Washington. DC 20002

National Multiple Sclerosis Society
205 E 42nd Street, New York, NY
10017

Natkmal Paraplegia Frerndation
333 North Michigan Avenue. Chi-
cago. IL 60601

National Society a Children and
Adults with Autism, 1234 Massachu-
setts Avenue N.W., Suite W17,
Washington, D.C. 20005

National Spinal Card klury
Foundation, 369 Elliot Street
Newton Upper Falls, MA 02164

Nadonal Therapeutic Secretion
Sockty/Nstional Recreadon awl
Park Asp:Wades, 3101 Park Center
Drive, Alexandria, VA 22302

The Association for Persons with
Severe Hunt leaps, 7010 Roosevelt
Why. N.F., Seattle, WA 98115
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United Cerebral Palsy Associathm
66 East 34th Street, New York, NY
10016

Programming

Access Alaska, 3550 Airport Way,
#3, Fairbanks. AK 99701

Activities Unlimited, Inc., P.O. Box
324. Helena, MT 59624

Alternative Mobility Adventure
Seekers, Boise State University
Physical Education Department,
1910 University Drive, Boise, ID
83725

Bradford Woods Outdoor Educa-
tion Curter, 5040 State Road 67
North, Martinsville, IN 46151

Breckenridge Outdoor Education
Center, P.O. Box 697, Breckenridge,
CO 80424

Challenge Alaska, P.O. Box 110065
Anchorage, AK 99511

CW Hog, Box 8118, Pocatello, ID
83209

Enviromeental Travel
Companions, Fort Mason Center,
Building C, San Francisco, CA
94123

Outward Bound, 690 Market St.
*500, San Francisco, CA 94101

Paraplegics on Independent
Nature Trips (POINT). 3200
Mustang Drive, Grapevine, TX
76051

Shared Outdoor Adventure
Recreation(SOAR), P.O. Box 14583
Portland, OR 14583

Wideman Inquiry, 1313 5th Street
S.E. Box 84. Minneapolis, MN
55414
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Suggested Readings on Integrated Outdoor
Education and High Adventure Programs

Humfeldt, D., McAvoy, L., & Schleien, S. (1989). Influences of integration on
learning of natund history concepts by children with and withoutdisabilities. In

M.II. Legg (Ed.), Ereeeedi
AlioeialimellatamanlimMetishest (408-415). Fort Collins. CO: National
Association of Interpretation.

Lais, G. (1987). Toward fullest participationSuggested leadership techniques
for integrated adventure programming. The Bradford Payers Anna, 2, 55-64.

McAvoy, L (1982). Management components in therapeutic outdoor adven-

t= Programs. Thanitgiakacatittalavinal, 104 13-20.

McAvoy, L., Schatz, E., Stutz, M., Schleien, S., & Lais, G. (1989). Integrated
wilderness adventure: Effects on personal and lifestyle traits of persons with

and without disabilities. Thamsailit Ifsgratimicturnal, L(3). 51-64.

McAvoy. L, & Schleien, S. (1988). Effects of integrated interpretive programs
on persons with and without disabilities. In L.A. Beck (Ed.). Engirgajajnim

I ) , : I II I 4)1 I I go t.W. 1,10

Research Sympusium (13-26). San Diego: Institute for Leisure Behavior.
San Diego State University.

Ray, M.T. (1991). SCOLA leisure activity guide. St. Paul. MN: Arc Ramsey

County.

Robb, G., Havens. M., & Witman, J. (1983). Special educafion naturally.

Bloomington, IN: Indiana University.

Rynders, J., & Schleien, S. (1991). Togethc; successfully: Creating recrea-

fienaLfugsgu'gramalimintuatc.mgisattluad_Bithaadiadtili
tic& Arlington, TX: Association for Retaided Citizens, United States, National
4-H, and Institute on Community Integration (UAP), University ofMinnesota.

Rynders, J., Schleien, S.. & Mustonen, T. (1990). Integrating children with
severe disabilities for intensified outdoor education: Focus on feasibility. hicaug

Fatiolatiszu. MO. 7-14.

Schleien, S., McAvoy, L, Lais, G., & Ryndas, J. (in press). loleigalulseldem
itutattimandzinatumpregrams. ChamPaign, IL: Sagamore.

Schiden. S., & Ray, M.T. (1988). Canmunityistacsimentssuimuyith
disabilitim_witatogimiatiniarasim. Baltimore: Paul H. Brookes Publishing
Co.

Schleien, S., RYnders, 3., & Gaylord, V. (Eds). (1989). IMEACLIMariaras
ealniumaittkin, 2(3). Minneapolis: University of Minne-
sota, Institute on Community Intepation (UAP).

Wehman, P., & Schleien, S. (1981). Lciamestaratuafalandimpsd
pusamu_Adamtimkumbnizzaandsaaitilua Austin, TX: PRO-ED.
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distraction by nondisabled members who
me intent on making the "hest bookshelf
le the county fair." At times such as
these, the leader must be clear about the
intent of the activity aid avoid mating a
situation in which participants are trying
to fulfill conflicting objectives.

Guidenne 3: Siren/km Friendship
SUR; of Nondisabled Parildpants

Why should a group leader spend
time with instruction in friendship?
Don't people without disabilities
naturally interact in a friendly way with
dynse who have disabilities? Yes, and no.
Yes, they usually know hor, to interact
in a friendly manner (althougn they may
need to have their usual friendship skills
sharpened or expanded). And no, peers
without disabilities do not often have the
knowledge and skills to interact easily
and ably with a person who may be
different. Participants without disabili-
ties will need instruction in how to cope
with communication, movement, and
other types of challenges.

Guideline 4: Promote Integration as
Eftryone's Responsibility

While recreation and education
agencies must assume a leadership
position in assuring equal access to their
services, individuals such as group home
staff and parents must assist with the
integration process if it is to swami
They can help organization staff with
tasks such as environmental analyses
and adaptation ',election, and they can
also save on advisory boards, assist in
staff training, and recruit volunteers.

This article is adapted from Tata&
Selecaftills;Seeotinglkcomfigastand
Eshicatienaarawmthailategnac
Psagigifiikaftwithizmalisakilitiss, by
Joh n E Rynders and Stuan J. Schleien.
The guidelines presented here ar e four
of eight in the manual, which contains
over 100 pages of strategies for integrat-
ing prognms. It may be purchased for
$12.50 from the Association for
Retankd Citizens of the United States,
Publications Department, P.O. Box
1047, Arlingtdn, ix 76004.
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Integration, continued from page 1

natural pursuits become even more
compelling.

Outdoor education is generally
defined as a disciplire in which the par-
ticipants ikvelop an understanding and
appreciation of the natural environment
and a recognition that such an under-
standing canributes greatly to one's
quality of life. It is education in. about,
and for the outdoors. It may be a
process, a place, a purpose, or a topic.
For example, as a process, outdoor
education can focus on regular school
subjects in the outdoors by using
resources typically found in nature.
Students can be required to measure the
length and depth of a stream in order to
develop math, motor, and social skills,
as well as to acquire scientific knowl-
edge. Outdoor education methods and
activities include a wide array of
approaches that fit the four seasons of
the year.

High adventure programs are or-
ganized excursions into a wilderness or
semi-wilderness environment. Here,
participants are led through a series of
activities sometimes risky that
lead to personal growth and fulfillmenL.
The risk may be environmental, as in
white water rafting for example, or
emotional, such as engaging in new ac-
tivities and stretching one's perceived
limits of capabilities.

Outdoor education and high
adventure activities are sponsored by a
variety of agencies. Socially integrated
programs and activities are enjoyed in
schools, parks, natural resource
agencies, camps, wilderness areas,
adaptive recreation departments, social
service agencies, one's own backyard,
and many other naturally occurring
environments.

Generally speaking, the holistic
purpose of outdoor education and
adventure is to foster the lifelong
understanding and appreciation of the
outdoors and wilderness. In this way.
such programs also serve as a means of
providing stewards of the earth's
natural leSOUTces. As an extension of
the individual's habilitation or

individualized educaticm program.
.'ntegrated outdoor programs can be
Jesigned to promote praitive changes in
behavior, emotional adjustment, self-
esteem, physical development, sociali-
zation, and friendship among people of
varying abilities.

Outdoor education is a potent force
in accomplishing the aforementioned
goals because it offers such a naturally
stimulating learning environment.
Because of a low human population
density, low levels of noise and move-
ment, and a slow rate of change, there is
an element of high predictability out-of-
doors. Additionally, teachers, thera-
pists, therapeutic recreation specialists,
volunteers, and family members have
opportunities to interact with partici-
pants in non-school and non-work
environments. By focusing attention on
participants' strengths, outdoor educa-
tion and adventure activities may
uncover needs that have gone unrecog-
nized in more traditional settings. And,
perhaps, most notably, participants with
and without disabilities learn to trust
and depend on each other for comfort
and safety in an outdoor setting that is
equally novel to both. This very
absence of a controlled or contaminated
environment permits all participants to
discover innovative ways of interacting
with and learning from each other as
they live, work, eat, explore, discover,
=I play together. In many respects, an
outdoor education or wilderness group
is the ultimate team.

Although some programs empha-
size individual challenges and activities,
in mixed ability groups, the goal of
social integration is better served if
programs give higher priority to group
functions. Cooperative groups help to
equalize everyone's participation,
thereby avoiding the "excess baggage
syndrome" and the tendency for some
people to sit passively on the sidelines
during activities. A sense of community
and teamwork is built by stressing the
importance of group functions and
accomplishments. What arm individual
can do is not so important as what the
group can accomplish collectively.
Collectively, no challenge can inhibit a

group that is committed to a common
goal.

Based on these many benefits, it
should be quite clear why a substantial
amount of energy and effort is being
applied to estimation in the outdoors.
Recent state and federal legislation,
such as various human rights acts and
the Americans with Disabilities Act,
mandate public access in outdoor
environnamts. These laws have helped
to spearhead and guide programming
efforts in our municipal, state, regional,
and national parks, for example.
However, we must go beyond these
laws to exploit the full potential of
benefits that can be derived from these
programs and settings. People of all
ages and varying abilities are not only
becoming active in our camps,
YMCAs, scout troops, 4-H groups,
parks, wilderness areas, and outdoor
education and nature centers, they are
also learning to enjoy, appreciate, and
Feserve the outdoors in mom thought-
ful and appropriate coopenu:se ways
that were unimaginable just a few years
ago.

Outdoor education and adventure
are unique ways to provide any individ-
ual, young or old, with opportunities to
learn in a natural "classroom". People
of varying abilities can work together
to overcome obstacles. Integrated
outdoor programs provide opportunities
for people to work, play, and meet
natural challenges together. In addition
to facilitating cooperation and accep-
tance, lifelong skills and friendships are
developed. To discover that we can all
rise above our own perceived limita-
tions will help us survive, and then
thrive, throughout our lifetimes.

Stuart .I. Schleien is an Associate
Professor in the School of Kinesiology
aJtd Leisure Studies, with an Adjunct
Appointment in Special Education
Programs, University of Minnesota.
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